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	Multicultural education is a strategic approach to fostering the character of early childhood to be tolerant and care about their social environment, amidst the diversity of Indonesian society. This study aims to analyze the application of multicultural education in improving the character of tolerance and social care in students of Al Husna 2 Kindergarten. This study uses a qualitative method with a type of classroom action research, which involves observation of learning activities, interviews, and document analysis as well as habituation activities. Data are analyzed through reduction, presentation, and conclusion drawing techniques to obtain an in-depth picture of multicultural education practices. The results of the study indicate that the integration of multicultural values ​​through collaborative play activities, habituation of mutual respect, introduction of local culture, and behavioral modeling by teachers continuously succeeded in improving students' skills in accepting differences, working together, and showing empathy towards friends by not teasing or insulting friends. Students have increased abilities in expressing tolerant attitudes, such as sharing play equipment, showing social concern in helping friends who are experiencing difficulties, and comforting friends who are sad. This conclusion is supported by quantitative data showing that 87% of students are accepting of their friends' differences, 87% are willing to cooperate, 80% do not tease or insult their friends, and 87% are willing to help those in difficulty, 80% are willing to share toys or food, and 87% show empathy when a friend is sad or hurt. Research confirms that the implementation of multicultural education that is designed in a planned, fun, and contextual manner has a significant contribution in the formation of character of tolerance and social awareness in early childhood.


	Article history:
Received 2021-08-14
Revised 	2021-11-12
Accepted 2022-01-17
	
	

	
	
	This is an open access article under the CC BY-NC-SA license.	[image: ]

	[bookmark: _Hlk97159440]Corresponding Author:
Sudarmiani
Universitas PGRI Madiun, Jawa Timur, Indonesia,@unipma.ac.id 


INTRODUCTION
One of the hallmarks of Indonesian society is its cultural, religious, and social diversity, which encourages educational institutions to instill tolerance and social awareness from an early age, particularly at the Early Childhood Education (PAUD) level (Al-hikam, 2021). Indonesian society consists of various ethnic groups with varying cultural, linguistic, religious, religious, socio-economic, and gender differences. Given the complexity of this diversity, it is crucial to instill tolerance among students so they become accustomed to this value from an early age (Fazira et al., 2024).
Character education can stimulate growth in children from an early age (Pitaloka et al., 2021). Character education is a process that instills character values ​​in students so they can apply them in their daily lives within the family, school, community, and national environment, thus making a positive contribution to their environment. Students are guided to become well-rounded individuals with character in the aspects of heart, mind, body, as well as feelings and will (Mathematics, 2016). 

The word "tolerance" comes from the Arabic word tasyamukh, which means to support, forgive, and have a broad heart. Tolerance, a key concept in social interaction, has been extensively researched from various perspectives (Maulana et al., 2024). Several studies have shown that mutual respect for cultural diversity is crucial for creating a peaceful society and reducing conflict. Education plays a crucial role in fostering a tolerant attitude, as accommodating education can encourage individuals to better understand and appreciate differences (Sa’diyah et al., 2024).

Humans are social creatures who need the presence of others in their lives. Therefore, it is important to cultivate a sense of caring, compassion, and mutual respect through positive relationships (Almira et al., 2022). One expert states that social awareness reflects a responsive attitude, a sense of concern, and a willingness to support others in need. This principle not only serves to build good social relationships but also shapes students' character so they can live in a community of mutual respect and collaboration. (Sholehah, 2025).
Multicultural education focused on Indonesian character needs to be implemented from the beginning, particularly in Early Childhood Education (Thohiroh, 2024) . This is crucial because the golden age occurs during early childhood. This golden age is when children are able to absorb information from their environment effectively, or, according to Montessori (1984), "the Absorbent of the Mind" (Wartini, 2015). 
Referring to previous research, the characteristics of multicultural education include inclusivity, openness, fairness, and respect for differences (S.Widiyono, 2021). Multicultural education is an educational approach that utilizes the diversity of students' cultural backgrounds as a strength for developing multicultural attitudes. This approach is invaluable, at least for schools as educational institutions that can foster a shared understanding of the concepts of culture, cultural differences, balance, and democracy in the broadest sense (Mukodi, 2012). 
Banks argues that multicultural education is a set of beliefs and understandings that recognize and value the importance of cultural and ethnic diversity in various forms of lifestyle, social experiences, individual identities, and educational access for individuals, groups, and nations. He describes multicultural education as a concept, movement, educational reform, and learning process that primarily aims to transform the education system so that all students—both boys and girls, students with special needs, and students from diverse races, ethnicities, and cultures—have equal opportunities to achieve academic success in school (Supriatin & Nasution, 2017).
Education aims not only to impart knowledge but also to shape individuals who can think critically, feel empathy, and adapt to an increasingly diverse world. The primary challenge is how to build an education system that embraces cultural differences and local values, while respecting universal principles that support peace, equality, and justice throughout the world (Ariya & Ismail, 2025). In early childhood education, children from diverse backgrounds and cultures mix, creating a multicultural community. A multicultural community is understood as a group within which diverse cultures thrive (Sutarto, 2016). Indonesians should return to their original identity by re-understanding and rebuilding the noble values ​​of their culture. Actions that must be taken include explaining the profound meaning of local cultural wisdom (Sudarmiani, 2013).
       Therefore, this study aims to explore how the implementation of multicultural education can strengthen the character of tolerance and social awareness among students. This research is expected to contribute theoretically to the development of multicultural education studies and provide practical benefits for educators in developing inclusive, meaningful, and relevant learning processes for children.
METHODS 
       This study employed a qualitative approach, employing classroom action research (CAR). Classroom action research (CAR) was chosen because its purpose is to solve problems through the application of methods. It is an effort undertaken by teachers to improve the quality of the learning process. According to Arikunto and colleagues (2006), classroom action research is the observation of action-based learning activities, intentionally presented and occurring collectively in the classroom (Ritonga et al., 2019).        
       Data collection techniques included participant observation to examine the implementation of multicultural values ​​in play and familiarization activities, in-depth interviews to explore teachers' understanding, and document review to assess the suitability of planning to classroom practice. Data were analyzed using the interactive analysis model of Miles and Huberman (Tambupulon, 2015), which includes data reduction, data presentation, and conclusion drawing. This approach was chosen to comprehensively describe the dynamics of multicultural education implementation and its impact on children's tolerance and social awareness (Sugiyono, 2013).
[bookmark: _Hlk214902238]        Classroom action research is conceptualized based on the Kemmis & McTaggart model. The classroom action research (CAR) cycle has a spiral-shaped process, beginning with planning, action, observation, and reflection (Agustina, 2019). his model was then developed so that each component of the action implementation and observation stages becomes a connected whole. This is because they are inseparable and must occur simultaneously. The next step is to evaluate, review, and reflect on the actions taken in each cycle. This aims to improve the results in the next cycle (Bro, 2020).
       The data analysis technique used the following steps: data collection, data reduction, data display, and conclusion drawing/verification. This research used descriptive analysis to describe the improvement in the success of each cycle's actions and the success of learning through multicultural education. The research data is qualitative data converted into percentages for description. Qualitative data was obtained from observation sheets and interviews (salam, 2023).
       The effectiveness of classroom action research can be determined by evaluating the scores obtained. The formula used to calculate the percentage in this study is as follows:
	P = F/N X 100,
	(1)



Description:
F = Frequency whose percentage is sought
N = Number of cases (Frequency or number of individuals)
P = Percentage 	

Based on the results of the calculations that have been carried out, they are then consulted with the presentation criteria table, and grouped into four categories, namely: not yet developed (BB), starting to develop (MB), developing according to expectations (BSH), and developing very well (BSB).
Table 1 Tolerance and Social Concern Value Range
	Value
	Assessment Criteria
	Description

	≥ 90
	BSB
	Successful

	71 - 90
	BSH
	Successful

	51- 70
	MB
	Unsuccessful

	≤ 50
	BB
	Unsuccessful


1(Amrullah, 2019)
FINDINGS AND DISCUSSION
2.1 Research Result
        This study aims to describe and analyze multicultural education to enhance tolerance and social awareness. The study involved two cycles, each consisting of one meeting. The results of each cycle are as follows..
1. Cycle I
Planning
The research action plan for Cycle I was prepared by the researcher and then submitted to the class teacher as a collaborator or the party who would implement the learning actions. Activities related to this plan include the following:
1) Managing learning activities to foster tolerance and social awareness through diverse approaches.
2) Identifying these competencies along with basic competencies. For activities in Cycle I, a theme must be determined.
3) Developing a scenario for the learning process.
4) Preparing learning materials and equipment.
5) Developing assessment forms.
6) Determining the time for the learning process.

Action
       The research activities in cycle I were carried out in one meeting. The learning activities were carried out by the teacher of group B4, while the researcher was the observer. Cycle I will be held on Monday, September 29, 2025. From the implementation of the first cycle, the following observations were obtained:
1) Students who are able to complete the character of tolerance by accepting differences in friends are 10 children or 66%, willing to cooperate with friends 9 children as much as 60%, not teasing or insulting friends 8 children or 53%. Based on these results, the average percentage of completion of the character of tolerance in group B4 students is 9 or 60% of the total number of students as many as 15.
2) Students who are able to complete the character of social care with indicators of helping friends who are in trouble are 9 children or 60%, sharing play together with 9 children or 60%, showing empathy when a friend is sad or injured is 10 children or 67%. Based on the results obtained, the average percentage of completion of social care in group B4 students is 9 or 60% of the total number of 15 students.

Observation
       The observations included observing students as they carried out the actions and assessing their results. The results are as follows:
1) Observations of the tolerance character indicator during the first cycle of learning indicated a completion rate of 60%, an increase from the pre-cycle rate of 40%.
2) Observations of the social concern indicator during the first cycle of learning indicated a completion rate of 60%, an increase from the pre-cycle rate of 33%.

Reflection
       In this phase, the researcher and the co-teacher, acting as collaborators, evaluated the actions taken, and the results are as follows.
1) Reflections on student activities during learning activities using a multicultural approach showed an increase in tolerance to 60% in Cycle I and an increase in social concern to 62%. Although these improvements still fell short of the 85% completion rate set in this study. Therefore, teachers need to conduct evaluations and revisions to increase completion rates in future cycles.
2) Reflections on the implementation of the multicultural approach in Cycle I showed that 60% of students successfully achieved each indicator related to tolerance and 62% of students achieved social concern. These percentages are still below the predetermined completion threshold, which states that students are considered to have completed the learning process if their completion rate reaches 80%.         
Collaborator observations and teacher reflections after implementing learning improvements using a multicultural approach to foster tolerance and social awareness in Cycle I reflected the following:
1) During Cycle I, multicultural education-based learning activities began to be implemented, integrating the values ​​of tolerance and social awareness into children's daily activities. Observations showed that most students began to demonstrate an open attitude toward accepting differences, although this was still limited to simple aspects, such as being willing to play with friends who had different game preferences and sharing learning tools.
2) Teachers still encountered several obstacles or challenges, including the tendency of some children to be passive in discussions and role-playing activities, resulting in the values ​​of tolerance not being fully and consistently practiced. Furthermore, regarding social awareness, children more readily demonstrated concern when directed by the teacher, but this had not yet developed spontaneously in daily life.
3) Cycle I demonstrated that the implementation of multicultural education was able to foster attitudes of tolerance and social awareness, but required reinforcement strategies. Teachers still need to use a variety of more interesting methods, for example through picture stories, group games, and providing real examples, so that children are more actively involved.       
The reflections above indicate that improvements are needed in the next cycle, focusing on:
1. Increasing active student involvement through enjoyable collaborative activities.
2. Providing consistent examples from teachers demonstrating tolerance and caring attitudes.
3. Creating natural situations that allow children to practice social awareness without constant direction.

2.Cycle 2
Planning
     Based on the results of the Cycle I reflections, it was discovered that some students had begun to demonstrate tolerant and socially aware behaviors, but not consistently. Some students still needed guidance in understanding their peers' differences (religion, skin color, habits, and interests) and in developing the habit of sharing and helping. Therefore, in Cycle II, the following corrective action plan was developed:
1. Developing a lesson plan to increase active student participation in multicultural learning activities, strengthening the application of values ​​of tolerance (respecting differences, being willing to collaborate, not insulting friends), and fostering a sense of social awareness (being willing to share, help friends, and maintain togetherness).
2. Identifying core competencies and basic competencies. In this cycle, the theme entitled "My Friendly School" was chosen.
3. Develop learning scenarios.
4. Prepare learning resources and media.
5. Develop main themes and subthemes.
6. Establish a schedule for implementation. 
  
Action 
       The research activities in the second cycle were carried out in one meeting. The learning process was led by the teacher from group B4, while the researcher acted as an observer. The meeting took place on Tuesday, October 7, 2025. The activities used a multicultural education approach with the topic "My Friendly School." After observing the learning process, the following data was obtained:
1. 13 students (87%) demonstrated tolerance by accepting differences among their peers, 13 students (87%) were willing to cooperate with their peers, and 13 students (87%) did not tease or insult their peers. Based on these findings, the average level of achievement of the tolerance character in group B4 students was 13, equivalent to 87 percent of the total 15 students.
2. 13 students (87%) were able to complete the social care character, with indicators such as helping friends in difficulty, 12 students (80%), sharing play together, and showing empathy when a friend is sad or injured, 13 students (87%). Based on these results, the average percentage of completion of social care in group B4 students was 13, or 87% of the total 15 students.

Observation
Observations included observing students as they carried out the actions and assessing their results. The implementation of the actions in Cycle II showed significant improvement compared to Cycle I. Students appeared more actively involved, enthusiastic, and able to spontaneously demonstrate behaviors of tolerance and social awareness without much guidance from the teacher.
Observations indicated a warmer classroom atmosphere, with students working collaboratively and appreciating differences among themselves. The results are as follows:
1. Observations of the tolerance character indicator during the learning process in Cycle II indicated that the completion rate could be increased to 85 percent.
2. Observations of the social awareness indicator during the learning process in Cycle II indicated that the average completion rate had increased to 85 percent. 

Reflection
       In this reflection phase, the researcher and the partner teachers, acting as collaborators, assessed the actions that had been implemented, and the results are as follows:
1. The results of the reflection on student activities during the learning activities using the multicultural approach showed an increase in tolerance in cycle II of 85%, and social concern reached the success level set in this study, which was 85%. Therefore, there is no need for further evaluation and improvement from teachers to increase the success rate in the next cycle.
2. The results of the reflection on the application of the multicultural approach in cycle II show that students who can complete each indicator reach the standard percentage of completion required in this study, namely 85%. Thus, there is no need for teacher evaluation and revision to increase the percentage of completion in the next cycle. The results of the reflection on the use of the multicultural approach in cycle II show that students who are able to complete each indicator on the character of tolerance are 85% and social concern are 85%.
      Overall, the activities in Cycle II were effective and went according to plan. Teachers successfully integrated multicultural values ​​into play activities that were enjoyable and meaningful for the children. Teachers also actively modeled tolerant and caring behaviors by providing concrete examples, such as sharing tools, showing appreciation, and using friendly and inclusive language. Factors supporting the success of Cycle II include:
1. Learning activities were more varied and tailored to children's interests, such as picture stories, mini bazaars, and group collages.
2. Children were already accustomed to group work rules from Cycle I, making collaboration easier.
3. Teachers consistently provided positive reinforcement, both verbally and symbolically (praise, star stickers, etc.).
4. The classroom atmosphere was conducive and enjoyable, so children felt safe to express themselves.

Discussion
Cycle I
       The implementation of actions in Cycle I focused on introducing multicultural values ​​through fun and interactive learning activities. Teachers used various media and methods, such as picture stories, light-hearted discussions, and simple role-playing games, to instill the values ​​of tolerance and social awareness.
       Initially, students in Group B still displayed several character traits that did not meet the indicators. This indicates that the character values ​​of tolerance and social awareness still need to be strengthened through habituation and direct experience.
Throughout the learning process, teachers played an active role as facilitators and models of positive behavior, providing concrete examples of how to show respect, help, and share. For example, when differences of opinion arose during group play activities, teachers guided children to resolve them through discussion and mutual respect.
Observations showed positive initial developments. Students began to exhibit behavioral changes, such as:
1. Willing to take turns using play equipment.
2. Starting to listen to friends' opinions.
3. Demonstrating caring attitudes when friends were having difficulties.
        However, achievement of the indicators was not optimal, particularly in the aspect of behavioral consistency. Some children still needed to be reminded to share and be tolerant independently. Reflections from cycle I show that learning activities need to be made more contextual and collaborative, with the strengthening of direct experience and the support of more interesting media.

Cycle II
Based on the results of the reflection on cycle I, the implementation of actions in cycle II focused on strengthening real-life experiences and social habits through project-based and collaborative multicultural learning activities. Teachers designed activities that encouraged interaction between children in a social context, such as:
1. A project to create a collage together with the theme "Me and My Friends."
2. Sharing supplies and toys.
3. Helping friends in group games.
In cycle II, the learning approach emphasized meaningful and reflective learning, where children were not only informed about the values ​​of tolerance and social awareness but also directly experienced situations that required their application. Teachers provided verbal and nonverbal reinforcement whenever students demonstrated positive behavior, thus increasing their motivation to do good.
       Observations showed significant improvements compared to cycle I. Students demonstrated:
1. A more open attitude and respect for differences among friends.
2. Able to share without being asked.
3. Actively helping friends in difficulties.
4. Actively participating in group activities without conflict.
Observation data showed that most students had achieved the expected indicators of tolerance and social awareness. Teachers also reported that the classroom atmosphere became more harmonious and inclusive, with more positive interactions between students.
Overall, the results of the second cycle demonstrated that multicultural education was effective in fostering and enhancing tolerance and social awareness among group B students at Al Husna 2 Kindergarten in Madiun City. Experiential, collaborative, and enjoyable learning has been shown to foster positive attitudes toward diversity and foster social empathy from an early age.
Factors supporting the success of the second cycle include:
1. Learning activities were more varied and tailored to interests, such as picture stories, mini bazaars, and group collages.
2. Students were already familiar with the rules of group work since the first cycle, making collaboration easier.
3. Teachers consistently provided positive reinforcement, both verbally and symbolically (praise, star stickers, etc.).
4. The classroom atmosphere was conducive and enjoyable, so students felt safe to express themselves.Data observasi menunjukkan bahwa sebagian besar anak telah mencapai indikator karakter toleransi dan kepedulian sosial sesuai kriteria yang diharapkan. Guru juga melaporkan suasana kelas menjadi lebih harmonis dan inklusif, dengan interaksi antar peserta didik yang lebih positif.
Overall, the results of the actions in cycle II showed that multicultural education was effective in fostering and enhancing the character of tolerance and social awareness in group B students at Al Husna 2 Kindergarten, Madiun City. Experience-based, collaborative, and enjoyable learning has been proven to foster positive attitudes towards diversity in students and build social empathy from an early age.

Improving the Character of Tolerance and Social Concern
Based on the results of classical observations of the character of tolerance and social concern in cycle I and cycle II, the data can be presented in the following table.
Table 2. Recapitulation of Tolerance Character Improvement Cycle I and Cycle II
	Variable
	Tolerance Character
	Rate

	Cycle I
	67 %
	60 %
	53 %
	66 %

	Cycle II
	87 %
	87 %
	80 %
	85 %


1(Amrullah, 2019)
 Table 3. Recapitulation of Social Awareness Character Improvement Cycle I and Cycle II
	Variable
	Social Awareness Character
	Rate

	Cycle I
	60 %
	60 %
	67 %
	62 %

	Cycle II
	87 %
	80 %
	87 %
	85 %



Tables 2 and 3 show an increase in the completion of tolerance and social awareness. Therefore, a multicultural education approach is highly effective as an introduction to the development of tolerance and social awareness (Hakim & Darojat, 2023).
One character value that needs to be taught from an early age in education is tolerance (Ardina Kamal, 2023). In every learning process, students learn to have an attitude of respect, humanity, and acknowledge the diversity that exists in their environment. This is because instilling the values ​​of mutual respect, honor, tolerance, and sympathy is an essential foundation for students to create peace and resolve future conflicts (Mukodi, 2012). 
Consistent multicultural education can foster a tolerant character in students. Multicultural education not only teaches about differences but also instills character values ​​such as tolerance, empathy, social justice, and caring (Sutarto, 2016). Multicultural education in Indonesia is highly relevant amidst the existing cultural, ethnic, and religious diversity. With a population comprising hundreds of ethnicities and diverse faiths, it is crucial to instill the values ​​of tolerance and mutual respect from an early age (Maulana et al., 2024). Multicultural education aims to build students' awareness of the importance of diversity and encourage them to interact effectively in heterogeneous environments. As stated in (Jiemar, 2020), this education serves to shape students' character to be inclusive and empathetic towards others (Khansa & Navira Recha, 2024).
Hermino dalam (Putra, 2014) explain that multicultural education teaches the importance of living in harmony and respecting differences, both in terms of religion and culture. Teachers can instill the value of togetherness in students in simple ways. For example, before starting a lesson, teachers can ask students what they know about the meaning of togetherness. Afterward, teachers can introduce students to various cultures and then assign group assignments such as writing down the names of group members, their respective cultures, and their religions (Azima et al., 2025).
Based on several expert theories, multicultural education is a highly relevant approach for building tolerance and social awareness in early childhood. By integrating diversity values ​​into the curriculum, students are also taught how to recognize, understand, and respect differences in culture, religion, and social background. Through multicultural education, students are expected to grow into more caring and inclusive individuals, able to contribute positively to a diverse society. This is not only important for individual development but also for the development of a harmonious society (Sulfani et al., 2023).
Based on research findings and supported by expert opinions, the use of a multicultural education approach in this study has been proven to improve tolerance and social awareness in group B4 at Al Husna 2 Kindergarten, Madiun City.
CONCLUSION 
       Based on the results of the study and discussions described in the previous chapter, the researcher can draw the following conclusions:
1. The implementation of multicultural education can improve tolerance in group B4 students at Al Husna 2 Kindergarten, Madiun City. Factors influencing this improvement include students' ability to fulfill all the indicators required by the teacher, such as accepting differences among peers (culturally, linguistically, etc.) and being willing to cooperate with peers (from different backgrounds).
2. The implementation of multicultural education can increase social awareness in group B4 students at Al Husna 2 Kindergarten, Madiun City. Factors that influence the increase in social awareness are students being able to carry out all the indicators desired by the teacher such as helping friends who are in difficulty, sharing play equipment or food, showing empathy when a friend is sad or injured.
3. Multicultural Education can improve the character of tolerance and social awareness in group B students of Al Husna 2 Kindergarten, Madiun City. From the application of multicultural education, there is an increase in classical completeness obtained by students from the pre-cycle for the character of tolerance by 40% to 66%, and social awareness from the pre-cycle 33% increased to 63% in cycle I, and there was a significant increase to 85% for the character of tolerance, and 85% for social awareness in cycle II. Based on the level of learning success criteria, it can be concluded that the results of the study in Cycle I are said to be sufficient and successful, Cycle II is good and successful.
Based on the research findings, the researcher recommends the following:
1. For the Principal of Al Husna 2 Kindergarten in Madiun City
       Integrate multicultural education into the school curriculum. Provide facilities and an environment that support learning activities, involve parents in learning activities, and provide training to teachers on implementing multicultural education and how to guide students in these activities.
2. For the Teachers of Al Husna 2 Kindergarten in Madiun City
        Teachers create lesson plans that integrate multicultural education. Teachers create appropriate media and projects to implement multicultural education. Teachers create a safe, friendly, and conducive environment so that the learning process provides meaningful, enjoyable, and memorable experiences for students. Teachers engage students in discussions and joint reflection, provide emotional reinforcement and moral messages. Teachers collaborate with and involve parents, and communicate student progress so that they can develop optimally and have the knowledge to solve everyday life problems. 
3.  For Students of Al Husna 2 Kindergarten, Madiun City
       Students can develop attitudes of tolerance and social awareness and apply them in their daily lives. Students can develop greater respect for their peers and others. Students can resolve conflicts or problems they encounter, fostering harmony, peace, mutual support, assistance, and empathy.
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