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	Teachers are expected to have competence in compiling teaching materials that are relevant and adaptive to the development of the times. This study aims to analyze teacher competence in compiling teaching modules in elementary madrasahs. Qualitative descriptive method with data collection techniques through observation, interviews, and documentation. The subjects of the study were teachers who participated in IHT training at one of the elementary madrasahs in Kebakkramat Karanganyar. Data validity was obtained through source triangulation and technique triangulation. Data analysis with the Miles and Huberman model. The results of the study showed that In House Training can help teachers develop their competence in compiling learning plans or teaching modules that are in accordance with student needs. As many as 85% of teachers felt helped in understanding important components in teaching modules, 80% were confident with the results of compiling teaching modules, 90% felt that the feedback given was very useful for improving the quality of teaching modules, and 85% of teachers actively received feedback in group discussions. Intensive mentoring and constructive feedback during training helped teachers overcome challenges in compiling teaching modules, although technology integration and direct practice time still require further attention. The implications of this study are the importance of intensive mentoring, increased use of technology, and ongoing evaluation to ensure that teacher competencies continue to develop in developing teaching materials that are appropriate to student needs.
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1. INTRODUCTION
Teacher competence in Madrasah Ibtidaiyah is an important issue in education, given the strategic role of teachers as facilitators and agents of change that support character building and the achievement of student learning outcomes. As the spearhead of education, as stated by Buchari (2018), the success of curriculum implementation is highly dependent on teacher competence. Without qualified teachers, educational goals will not be achieved optimally. Teacher competence becomes very relevant, especially in preparing teaching modules that can guide teachers and students. A well-designed lesson plan (RPP) or teaching module can create systematic, relevant learning, and in accordance with student needs. According to Yuhaga (2023), teaching modules are an important tool in learning because they include learning objectives, learning steps, and evaluation. Teachers who are competent in preparing teaching modules can design learning oriented towards the character and needs of students, thus improving learning outcomes and developing students' potential holistically.
Expectations for teacher competence in Madrasah Ibtidaiyah include their ability to design and implement teaching modules by the Merdeka Curriculum. The ideal teaching module should be able to holistically fulfil students' learning needs, covering cognitive, affective, and psychomotor aspects. According to Yuhaga (2023), teaching modules are designed to provide clear guidance for teachers in organising learning systematically, relevantly, and oriented towards forming learner character. This is very much in line with the principles in the Merdeka Curriculum, which emphasises education that is flexible and oriented towards holistic character development and student competence (Ministry of Education and Culture, 2022). Maharani (2023) added that the preparation of practical teaching modules could increase the efficiency of the learning process, help teachers organise material, and ensure learning objectives are achieved; this also reflects the main objective of the Merdeka Curriculum to provide space for developing the abilities of teachers and students more freely and innovatively. In addition, Nuruningsih and Palupi (2021) state that teaching modules also facilitate students' independent learning, which significantly supports the development of 21st-century competencies that are the focus of the Merdeka Curriculum, such as literacy, numeracy, and character. Thus, a suitable teaching module not only functions as a guide in the teaching and learning process but also as a means to strengthen learning based on the needs and potential of students.
However, there is a significant gap between expectations and factual conditions in the field, where many teachers face challenges in developing teaching modules that are by the Merdeka Curriculum. The main obstacle, according to Buchari (2018), is the lack of teacher understanding of the core components of the teaching module, such as Learning Outcomes (CP), Learning Objectives (TP), and Flow of Learning Objectives (ATP). Rismawanda and Mustika (2024) revealed that many teachers still depend on teaching modules from outside parties that are not always relevant to student needs. In addition, limitations in mastering educational technology are also a significant obstacle, as explained by Mahmudin (2021), and other problems include limited infrastructure and limited time to develop teaching modules (Handayani, 2019). The lack of training focused on developing teaching modules exacerbates the gap (Kamiludin, 2021). 
Solving the problem of teacher competence in preparing teaching modules according to the Merdeka Curriculum is very important, considering that teaching modules are the primary tool for creating systematic, relevant, and character-based learning (Yuhaga, 2023). The negative impact, if not resolved immediately, is the low quality of learning, weak student motivation, and lack of competitiveness of graduates in the global era (Hartatik, 2022). In addition, limited teacher competence can weaken the implementation of independent learning principles at the core of the Merdeka Curriculum (Saifullah, 2023). Therefore, a focused solution strategy, such as In House Training (IHT), can be used as a practical solution for teachers to understand and implement teaching modules effectively in the classroom.
In-house training (IHT) is one of the training strategies to improve teacherscompetence in various aspects of learning, including in developing lesson plans or teaching modules. IHT is conducted internally in schools, focusing on the specific needs of teachers so that training can be more relevant and contextualised to the situation in the field (Rizal et al., 2022). IHT provides a space for teachers to learn collaboratively and discuss and share best practices, which is important in producing curriculum-aligned teaching tools. This activity can also be combined with intensive mentoring to help teachers understand important components of teaching modules, such as Learning Outcomes (CP), Learning Objectives (TP), and Flow of Learning Objectives (ATP), which are the cornerstones of the Merdeka Curriculum (Yuhaga, 2023). In addition, IHT also integrates educational technology, which is important for creating teaching modules that are interactive, interesting, and relevant to 21st-century learning needs (Nuruningsih & Palupi, 2021). Through this activity, teachers not only gain technical knowledge about the preparation of teaching tools but also get support to implement these tools effectively in learning toto improve teaching quality. 
(Tasmini, 2022). Thus, IHT helps teachers understand the technicalities of preparing lesson plans or teaching modules and ensures that their implementation is effective and supports successful learning.
Various studies have shown that In-House Training (IHT) effectively improves teacher competence in developing lesson plans or teaching modules. Yuhaga (2023) found that training at SD Negeri 1 Pandran Raya helped teachers understand the main components of the Merdeka Curriculum teaching module, such as learning objectives and evaluation, so the module is more systematic. Maharani (2023) noted that intensive mentoring at SD Negeri 3 Kalanglundo improved the ability to drive school teachers to develop teaching modules. Nuruningsih and Palupi (2021) showed that the Focus Group Discussion (FGD) method in IHT at SDN Pondok 03 effectively improved teachers' ability to develop contextualised lesson plans. Research by Pangestuti (2022) and Hartatik (2022) underlined that IHT can integrate the values of the Pancasila Student Profile and support the preparation of teaching tools based on the Merdeka Curriculum. In addition, Khaerani (2016) and Virgiyanti et al. (2023) confirmed that this training helps teachers understand the components of lesson plans and teaching tools more deeply, making them relevant to student needs. This finding reinforces the urgency of IHT in supporting teacher competence for optimal implementation of the Merdeka Curriculum.
The novelty of this research lies in the application of In-House Training (IHT) to improve teachers' competence in developing teaching modules for the Merdeka Curriculum in Madrasah Ibtidaiyah, with a different focus from previous studies that focused primarily on public schools. This research examines the specific context of Madrasah Ibtidaiyah, applying IHT to help teachers develop interactive teaching modules in accordance with the demands of 21st-century learning while maintaining character values in religious education. This study aims to analyse how IHT can improve teachers' competence in developing teaching modules for the Merdeka Curriculum, focusing on understanding the core components of teaching modules that suit the needs and characteristics of students in Madrasah Ibtidaiyah.

2. [bookmark: _Hlk184130429]METHODS
The type of research used in this study is qualitative research, which aims to explore an in-depth understanding of the phenomena that occur in the implementation of House Training (IHT) and how it improves teacher competence in preparing lesson plans (RPP) or teaching modules by the Merdeka Curriculum. By Sugiyono (2019), qualitative research aims to understand phenomena in their natural context with an in-depth approach to participants' experiences, their interactions, and the processes involved in training and its implementation. Therefore, this research will use the case study method to get a more holistic picture of the process and results of implementing IHT in Madrasah Ibtidaiyah.
The research subjects were teachers who participated in IHT training at one of the Madrasah Ibtidaiyah in Kebakkramat Karanganyar, principals and supervisors involved in implementing IHT. There were 20 teachers, 12 class teachers, eight subject teachers. The research object includes implementing IHT and teacher competence in preparing lesson plans and teaching modules. Data collection techniques included observation, in-depth interviews with teachers, principals and supervisors, and documentation such as lesson plans and training records. 
To ensure the validity of the data, this study used source triangulation and technique triangulation, where data from interviews, observations, and documentation were compared to ensure the consistency and validity of the information. Data analysis was carried out following the analysis model from Miles and Huberman. According to Sutama (2019), the Miles and Huberman analysis model includes four stages, namely: data collection, reduction, data presentation, and drawing conclusions.

3. [bookmark: _Hlk184130501]RESULTS AND DISCUSSION
This study aims to analyse how IHT can improve teachers' competence in preparing teaching modules for the Merdeka Curriculum, focusing on understanding the core components of teaching modules that are by the needs and characteristics of students in Madrasah Ibtidaiyah. Based on the observations made on the implementation of House Training (IHT) in Madrasah Ibtidaiyah, this training has proven effective in improving teacher competence in preparing learning implementation plans and teaching modules by the Merdeka Curriculum. 
According to the observation results, the training objectives were conveyed clearly to the participants, 85% of participants understanding the objectives well and 90% finding them highly relevant to their needs. The training focused on developing teachers' competencies in developing character-based lesson plans and teaching modules that meet the needs of students. In the training activities, most participants understood the materials taught, with 80% feeling they understood the basic theory of preparing lesson plans and teaching modules. Group discussions also showed active participation, with 75% of participants actively sharing best practices. However, using educational technology in preparing teaching modules could still be improved, with 70% of participants already using technology effectively.
[bookmark: _Hlk184130537]Assistance by facilitators during the training proved to be very helpful, with 85% of participants finding it helpful in understanding important components such as learning outcomes, learning objectives, and flow of learning objectives. In addition, 80% of participants felt confident in their teaching module development results after applying the learnt materials. In the evaluation and feedback session, 90% of participants felt that the feedback provided was instrumental in improving the quality of their teaching modules, and 85% of participants actively received feedback in group discussions. Overall, this IHT training improved teachers' competence in developing lesson plans and teaching modules, with 88% of participants feeling more prepared to apply the materials in classroom learning and 90% of participants feeling more confident in teaching after attending the training. However, there were some recommendations to improve the effectiveness of future training. Participants suggested that the training time be extended to provide more opportunities for hands-on practice and to introduce more advanced digital technology tools to support the development of teaching modules. In addition, participants also suggested that feedback be provided more frequently to help them continue to improve and develop their skills in developing more effective teaching modules. 
Based on the findings from interviews with the principal, supervisor, and teachers on January 6, 2025, In house training at the elementary madrasah played an important role in helping teachers prepare teaching modules that were in accordance with the Merd Curriculum. The training objectives were clearly stated, and 90% of participants felt that the objectives were relevant to their needs. The principal said, "The training objectives were very clear, and most teachers felt that these objectives were in accordance with their needs." The supervisor also supported this statement and emphasized the importance of training to support curriculum implementation and teacher competency development. He stated, "This training is a strong foundation for developing teacher competency in preparing teaching modules that are in accordance with student needs." Relevant to what the principal and supervisor said, second-grade teachers said that they felt more confident in compiling teaching modules based on student character. "This training is very helpful in compiling teaching modules that can accommodate the different needs of students," said the teacher. This shows that the training was successful in providing teachers with an understanding of learning objectives and how to adapt teaching modules to be more relevant to student character.
Mentoring during the training was recognized as an important factor that helped teachers apply the theories they had learned. The principal revealed that the mentoring provided by the facilitator greatly helped teachers understand the preparation of lesson plan documents or teaching modules. The second-grade teacher reinforced this by stating, "The mentoring from the facilitator was very helpful, but we need more time for direct practice." This was also supported by the sixth-grade teacher, who felt that although they had a better understanding of the preparation of teaching modules, a major challenge arose when they implemented the theory in class. She said, "We need ongoing mentoring after the training to ensure that the teaching modules we created can be implemented well in class." 
The third-grade teacher felt more confident after receiving constructive feedback during the training. The third-grade teacher said, "The feedback I received was very useful for improving the preparation of teaching modules." This is in line with the opinion of the supervisor, who considered that evaluation and feedback are important elements in improving the quality of teaching materials. The principal also noted that evaluation during the training helped teachers improve the quality of the lesson plans or teaching modules. The sixth-grade teachers added that although the group feedback was very useful, they felt that more sessions were needed to share and discuss the implementation of the teaching module in the classroom.
[bookmark: _Hlk184130572]Based on the interview results, there was an agreement among supervisors, madrasah principals, and teachers that the IHT training needed to be extended and focused more on hands-on practice. Supervisors suggested that training sessions be given longer so that teachers have more opportunities to practice directly. The same thing was also expressed by first-grade teachers who felt that the training time was too limited and that follow-up was needed. Fifth-grade teachers and religious teachers also agreed on the importance of using technology more optimally in future training. Fourth-grade teachers argued that in order to achieve the goals of the Independent Curriculum, technology must be an integral part of the preparation of teaching modules. All parties, from supervisors and principals to teachers, agreed that for future training, more time should be allocated for direct practice, more effective use of technology, and more regular feedback.
The results of the documentation study provide a picture that strengthens the results of the interviews and observations that have been conducted. The following are the results of relevant documentation, which support the findings in the interviews and observations regarding the IHT training: During the training, teachers were asked to prepare lesson implementation plans and teaching modules in accordance with the Merdeka Curriculum. Based on the documentation of the RPP and teaching modules that have been prepared by the training participants, there is clear evidence of an increase in teacher understanding regarding the preparation of more holistic and character-based learning objectives. An example of a teaching module created by a second-grade teacher shows an effort to create more structured learning activities, with the integration of learning outcomes, learning objectives, and learning objective flows that are in accordance with the characteristics of students in the class. This is in line with the results of the interview with the head of the madrasah, who stated that the training had motivated teachers to be more creative in preparing materials that are more relevant to students' needs. Some teachers still face difficulties in designing differentiated learning for students with diverse abilities. However, there are real efforts to overcome these difficulties, and this documentation indicates a deeper understanding of differentiated learning.
During the training, researchers also recorded individual and group feedback sessions on the teaching modules that had been prepared by the teachers. The principal and supervisors involved in the evaluation session provided direct feedback to the participants, providing input on strengths and weaknesses in the preparation of the teaching modules. This documentation shows that 90% of participants received positive feedback, which strengthens the interview findings that feedback was very helpful in improving the quality of the teaching modules. However, the documentation also noted complaints regarding the duration of the feedback sessions being too short, so that some participants felt they did not have enough opportunity to ask questions or for further clarification. This also reflects a mutual agreement to add time to the discussion and feedback sessions. 
Documentation during the teaching simulation shows that most teachers successfully implemented the teaching modules that had been prepared in teaching scenarios. The first-grade teachers and fifth-grade teachers involved in the teaching simulation demonstrated effective application of the material that had been learned. This simulation was also followed by observations by supervisors and principals, who provided direct feedback on time management and the learning methods used. However, several teachers expressed that although they felt more confident after the training, they still found it difficult to manage time between theory and practice during the teaching simulation. This documentation supports the results of the interview with the second-grade teacher, who stated that they needed more time to practice in order to be able to optimally implement the material that had been learned. 
The documentation of the activity evaluation, which included the results of reflective discussions from the participants, showed that 95% of participants considered the training very useful and provided recommendations to extend the duration of the training and provide more time for direct practice. This supports the findings from the interview with the second-grade teacher, who suggested that the next training focus more on direct practice and intensive mentoring. This recommendation was also supported by the principal, who suggested that ongoing mentoring be carried out after the training in order to be able to go deeper into the implementation of the Merdeka Curriculum.
The results of this study indicate that IHT training in Madrasah Ibtidaiyah can help teachers develop their competence in compiling lesson plans and teaching modules that are in accordance with the Merdeka Curriculum. This IHT training focuses on understanding the components of teaching modules, such as learning outcomes, learning objectives, and learning objective flows, so that they can better accommodate students' needs holistically. This finding is in line with Yuhaga's (2023) research, which shows that training at SD Negeri 1 Pandran Raya has helped teachers understand the main components of teaching modules, such as learning objectives and evaluations, which make teaching modules more systematic. The results of this study reinforce that understanding the components of teaching modules is very important for creating learning that is in accordance with the Merdeka Curriculum. The difference in the current study is that there is an additional focus on intensive mentoring, which provides direct guidance to teachers in compiling teaching modules that are in accordance with the needs of students in Madrasah Ibtidaiyah. 
This study also revealed that the main challenge lies in improving teachers' digital skills, which still require support through more intensive technical training. This finding is relevant to Nuruningsih & Palupi (2021), which shows that the Focus Group Discussion (FGD) method in IHT is effective in supporting the preparation of contextual learning designs without ignoring the use of technology. However, in this study, the challenges related to the use of technology became more prominent, with some participants feeling less ready to use digital tools to prepare teaching modules. This is different from Khaerani's (2016) research, which emphasizes basic skills in preparing teaching devices without focusing on the technological aspect. This strengthens the finding that improving digital competence is a very important need to support the optimization of the preparation of teaching modules.
The mentoring provided during the IHT training proved to be very helpful for teachers in understanding and applying the theory of compiling lesson plans and teaching modules. 85% of participants felt helped in understanding components such as learning outcomes, learning objectives, and learning objective flow. This is in line with the findings in Mahanani's (2023) study, which noted that intensive mentoring at SD Negeri 3 Kalanglundo helped teachers in compiling teaching modules better. In this study, mentoring was a key aspect that facilitated the application of the material studied by teachers, although there was still a request for longer practice time. This is different from Khaerani's (2016) study, which emphasized that an in-depth understanding of the components of the lesson plan would improve the quality of teaching materials, but in this study, teachers wanted further mentoring after training to ensure that the teaching modules that had been prepared could be implemented effectively in the classroom.
 The feedback received by participants during the IHT training proved to be very helpful in improving the quality of their lesson plans and teaching modules. Most participants felt more confident in teaching after receiving constructive feedback. Evaluation documentation shows that 90% of participants felt that the feedback was very useful for improving the quality of their teaching materials, which is in line with the findings in the study by Virgiyanti et al. (2023), which also emphasizes the importance of continuous evaluation and feedback in IHT training to improve the quality of learning. In contrast to the findings in the study by Pangestuti (2022), which emphasized strengthening character values ​​in training, this study highlights more how individual and group feedback plays a role in improving the quality of teaching modules that have been prepared by participants.

4. [bookmark: _Hlk184130618]Conclusion
Overall, the training carried out at Madrasah Ibtidaiyah in implementing In-House Training (IHT) significantly improves teacher competence, especially in developing teaching modules for the Merdeka Curriculum. In-House Training can help teachers develop their competence in compiling lesson plans or teaching modules that are appropriate to the needs of students in elementary madrasahs. As many as 85% of teachers felt helped in understanding important components in teaching modules, 80% were confident with the results of compiling teaching modules, 90% felt that the feedback given was very useful for improving the quality of teaching modules, and 85% of teachers actively received feedback in group discussions. Intensive mentoring and constructive feedback during training helped teachers overcome challenges in compiling teaching modules, although technology integration and direct practice time still require further attention. The implications of this study are the importance of intensive mentoring, increasing the use of technology, and continuous evaluation to ensure that teacher competence continues to develop in compiling teaching materials that are appropriate to students' needs.
 This study was limited to one elementary madrasah so that the results did not represent a wider context and the short duration of the training limited teachers' direct practice. To overcome this, it is recommended to involve more madrasahs to get more representative results and the duration is extended to improve direct practice, and supporting materials such as guides or video tutorials are provided. In addition, continuous evaluation is needed to ensure that teachers continue to develop in compiling teaching modules according to student needs.
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